Photo by Sarah Race.

[0 BE SEEN, T0 BE HEARD
FIRST NATIONS IN PUBLIC SPACES, 19001965

Teacher's Notes | Grades 9-12
n ;

Museum of Anthropology at UBC
A place of world arts + cultures August 2026

VOIN &



PROGRAM OVERY

To Be Seen, To Be Heard

How have Indigenous people used public events to claim agency over their representation
during times of colonial oppression? How do our experiences, knowledge, and identities shape
the way we interpret archival photographs?

This program is inspired by one of MOA's past feature exhibitions, To Be Seen, To Be Heard:
First Nations in Public Spaces, 1900-1965. This exhibition It explored how First Nations people
represented themselves as Indigenous, self-determined and modern in urban public spaces
during the period of the potlatch prohibition and other forms of erasure in Canada. Prior to
this program, teachers will share excerpts from this exhibition’s documentary with students
in the classroom. During the program at MOA, students will visit a selection of works by
contemporary Indigenous artists and makers to expand on the ideas of To Be Seen, To Be
Heard. Finally, students will participate in a reflective art making activity using mixed media
self-portraiture to explore themes of representation, agency, and futurity.

Please note: Teachers must facilitate a pre-visit activity in class to introduce key concepts for
the To Be Seen, To Be Heard program (pages 4-19).

For more information about the To Be Seen, To Be Heard exhibition, visit
moa.ubc.ca/exhibition/to-be-seen-to-be-heard

Big Ideas

¢ Indigenous people have long used public events to represent themselves in the face of
colonial oppression.

e QOur experiences, knowledge, and identities shape the way we interpret and interact with
historical photographs depicting people and events. What these photographs represent
may be more than what we see at first glance.
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DROGRAM OUTLINE ™=

Program Times: Tuesdays—Thursdays, 10 am or 11:30 am

Duration: 90 min + 15 min break

Introduction

The class will be greeted in the Museum lobby by the program facilitator for a brief introduction
to the program and activities. The facilitator will share guiding questions and provide an
overview of behaviour expectations.

Gallery Tour

To connect the themes introduced to students in the 7o Be Seen, To Be Heard documentary, the
program facilitator will share a selection of artworks in MOA's galleries. Students will reflect on
how artists (past and present) engage with museums to represent themselves to the world and
to their own communities, and why asserting their identity in these spaces matters.

Hands-on Activity

Following the tour, students will enjoy a hands-on activity in the Learning Lab. Taking inspiration
from the archival documents shared in To Be Seen, To Be Heard, students will create a self-
portrait postcard to creatively represent their own identities and concerns to reflect on the
importance of self-representation.
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PREREQUISITEACTITY—*=

Instructions

This prerequisite activity is intended to introduce the key concepts of your students’ MOA
school program. The instructions are designed for facilitating this activity in the classroom,

but you can also adapt this activity into a homework assignment. Please ensure the activity is
completed prior to your MOA visit. If you do not think you can complete the prerequisite in time,
please contactthe MOA Education team at education@moa.ubc.ca.

Learning Objectives:
e Explore how Indigenous people strategically participated in urban public spaces and events
to put forward their political and social concerns during the potlatch prohibition era.

e Recognize importance of knowledge from Indigenous Knowledge Keepers, scholars,
curators and artists.

e Analyze archival photographs, draw inferences, and corroborate interpretations.

Teacher Preparation:

e Familiarize yourself with the feature exhibition that inspired this school program, To Be
Seen, To Be Heard: First Nations in Public Spaces, 1900-1965:
moa.ubc.ca/exhibition/to-be-seen-to-be-heard

e Preview the To Be Seen, To Be Heard documentary and choose a minimum of 3
recommended excerpts (pages 9-16) to share with your students.
Access the full documentary here: https://youtu.be/xRzuFief220?si=NbclLsgC7S0f2kQMZ

e Download the archival images slides. Locate the images that correspond with the
documentary excerpts you have selected. Slides can be accessed here:
https://drive.google.com/drive/folders/1502Qcm0XU4kht3-iL--nl0JkU5gD3aEt?usp=drive
link

Please be advised that this documentary contains language and terms that are often
considered derogatory, used in the historical and social contexts and period featured here (e.g.,
“Indian”).
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PRERELUISTEACTIVITY

Approximate Activity Time: 1.5 hours

Materials:

e Presentation Slides (PowerPoint or PDF; ensure video links are working)
¢ Projector to share slides + video
e Guiding Questions worksheet (page 17) — one per student.

e Analyzing Archival Images worksheet (page 18-19) — each student should have a separate
copy for each photo.

Step 1: Hook
Time: 5 min
Inform your students that they will be visiting the Museum of Anthropology for a program called

‘To Be Seen, To Be Heard." Ask: What might we see at the museum? What might we hear? Who
might we see? Who might we hear from?

Distribute the Guiding Questions worksheet and explain: Our MOA visit will explore self-
representation and agency, considering ways that Indigenous artists, activists, and community
members have strategically represented themselves in urban public spaces to advocate for
their rights and futures. To prepare for our field trip, we are going to do an activity that will
explore the following big questions:

e Why does representation matter? What's at stake?

¢ How have Indigenous people used public events and spaces to represent themselves
during times of colonial oppression?

¢ How do our experiences, knowledge, and identities shape the way we interpret images,
including archival photographs and artwork?

Step 2: Analyzing Archival Images
Time: 40 min
Distribute the Analyzing Archival Images worksheets (one perimage). Share the slides with

images that correspond to your chosen documentary excerpts. Project them one at a time or
share copies for your students to view individually.
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PRERELISTEACTIVITY

Guide students through the following steps to analyze each image, having them make notes in
the corresponding sections of their worksheet. Students can also add to the Guiding Questions
worksheet throughout the exercise.

You can share all the images before moving to Step 3: To Be Seen, To Be Heard, or share each
image immediately followed by its corresponding documentary excerpt.

1) Source + Context: Review the credit line for information about the source of the image.
Where and when was this photo taken? What event does this photo show? Who is in this
picture, and who took the photo? Now consider the broader context of the events in these
images. What was happening in Vancouver, British Columbia and Canada during the period
when this photo was taken? What laws or policies were impacting Indigenous peoples
specifically?

Teacher's Note — During this time, Indigenous people were facing strong pressures to
assimilate. For instance: their lands were being confiscated and Indigenous communities
were forced to live on reserves, often tiny portions of their traditional territories; the potlatch
ceremony and other significant cultural and spiritual practices were outlawed by the Canadian
government between 1885 and 1951; and Indigenous children were being systematically forced
into residential schools. At the same time, the province, its cities, and its industries were
growing. Public events like parades and performances celebrated this growth, and thousands
of people gathered for celebrations of Dominion Day (now Canada Day), civic jubilees, and
visits by dignitaries like the British royals and Canadian governors general. These archival
images reveal ways that First Nations people worked to be seen and heard in such colonial
contexts, using public events as platforms to be present and to have their rights to their lands,
their laws, and their self-determined futures recognized.

2) Look: Closely observe the details of each photograph. What stands out to you in this photo?
Who is in the photo? What are they wearing? What are they doing? What details do you notice
about the activities taking place? Is there anyone or anything that you recognize?

3) Think: Draw conclusions about the event based on your close observations. What do you
think the people in the photo or thinking, feeling, or experiencing? Why are the Indigenous
individuals in this photo participating in this event? What questions do you have about this
event?
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PRERRUISTEALTITY

Step 3: To Be Seen, To Be Heard
Time: 40 min

Explain: These images were featured in a MOA exhibition titled To Be Seen, To Be Heard:
First Nations in Public Spaces, 1900-1965. This exhibition explored how First Nations people
represented themselves as Indigenous, self-determined, and modern in urban public spaces
between 1900-1965, during the period of the potlatch prohibition, the peak of residential
schools, and other forms of erasure in Canada. We are going to watch excerpts of the
documentary that was a central part of the exhibition.

Explain: This documentary has two components:

e Archival images and films depicting Indigenous people participating in various public
events, including parades, royal visits, civic jubilees, and more. We will focus on segments
of the video that feature the images I've shared with you.

e Commentary from contemporary Indigenous Knowledge Keepers, artists, scholars, and
curators responding to the images, providing insights from their perspectives. Some of
these commentators are talking about images that they are seeing for the first time. Some
are responding to images of their own families or communities.

Share each excerpt of the documentary and have students complete the following sections of
their worksheets. On your classroom whiteboard or projected on the screen, share the “Dive
Deeper” question that corresponds to your selected images and documentary excerpts. Have
students continue to add ideas to their Guiding Question worksheets.

4) To Be Seen, To Be Heard: How did the commentators' perspectives impact your
understanding of this image? How did they confirm or correct your inferences about this
photo? What were some of the reasons for choices Indigenous people made about their
representation (e.g., what they were wearing, what they were doing) at public events? How did
the commentators describe these intentions? Did anything the commentators shared surprise
you? How did the other archival images in this excerptimpact your understanding of this
image?

5) Dive Deeper: Share the “Dive Deeper” questions that correspond to your selected images
and documentary excerpts.

Teacher's Note — The choices people make about their representation are often strategic,
especially in the context of colonial oppression (e.g., the Potlatch Ban era). Some of the
individuals depicted are making choices about their representation (e.g., their choice of regalia
or everyday dress) to send a message to their non-Indigenous audiences. Some are making
choices based on their own protocols or to signal to other Indigenous people, even if non-
Indigenous people in the audience wouldn't understand.
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PREREUISTEACTITY =

Teacher's Note — Caution students to avoid thinking of Indigenous people as passive victims
of colonialism. If this trope does arise during class discussion, discuss examples of how
Indigenous people have empowered themselves through their self-representation and through
action to care and advocate for themselves, their families, and their communities. Also caution
students to avoid overgeneralizing; individuals and communities made many different strategic
choices based on their own circumstances, needs, and priorities.

Step 4: Closing Discussion

Time: 5 min

Invite students to share their answers and ideas for the Guiding Questions thus far. Explain:
During our visit to the Museum of Anthropology, we’ll continue to think about these questions,

considering museums as another urban public space where Indigenous artists (past and
present) strategically represent themselves to the world and to their own communities.

Suggested Post-visit Activity

Approximate Activity Time: 15 minutes

After your MOA visit, return to the Guiding Questions worksheet and have students add any
final ideas based on their experience at the museum. Facilitate a closing discussion where
students can share their ideas related to these questions.

References

e To Be Seen, To Be Heard: First Nations in Public Spaces, 1900—-1965. 13 June 2024 — 30
March 2025, UBC Museum of Anthropology, Vancouver.

e Crosby, Marcia. “New Cultural Practices, 1900-1926: A Photo Essay.” Lawrence Paul
Yuxweluptun: Unceded Territories, edited by Karen Duffek and Tania Willard. Figure 1
Publishing, Vancouver, 2016, pp. 108 — 129.

e Seixas, Peter, and Tom Morton. The Big Six: Historical Thinking Concepts. Nelson Education
Canada, 2013.
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PRERELISTEACTIVITY

Recommended Documentary Excerpts + Images

Choose a minimum of 3 of the following documentary excerpts to share with your
students for this pre-requisite activity. Access the full documentary here: https://youtu.be/
xRzuFief220?si=NbclLsgC7S0f2kQMZ

In the accompanying PowerPoint, locate the archival images that correspond with the

documentary excerpts you select. Access the slides here:
https://drive.google.com/drive/folders/1502Qcm0XU4kht3-iL--nl0JkU5qD3aEt?usp=drive link

The Dive Deeper questions invite students to engage with the commentary in the documentary.
Share the questions specific to the images you select during Step 3: To Be Seen, To Be Heard.

For each excerpt, background is provided to contextualize the images and events for the
teacher's reference, drawn from the 7o Be Seen, To Be Heard exhibition.

Indigenous Activism + Resistance: Brass Bands + Christianization

Documentary Excerpt: 5:01-9:41 (5 min)

Archival Image: Nelson's Cornet Band group

portrait, Ts'msyen. Vancouver BC, 1901.

P Photographer unidentified. City of Vancouver
Archives, AM54-S4-: In P24 (Major James Skitt

Matthews Collection).

Dive Deeper question: What is the difference
between “assimilation” and “incorporation”?

Background: Forging New Relations

Despite the almost overwhelming systems of colonial power in which they lived and worked,
First Nations in early-20th-century British Columbia created “counter” public spaces by
whatever means available. New forms of collective organization and allyship were vital

to achieving their political and legal goals. Indigenous peoples in the Pacific Northwest
have always been mobile and interconnected locally and across broad geographies. Work
in canneries, hop fields, and other industries, plus the imposition of residential schooling,
expanded those networks.
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Vancouver was one burgeoning urban centre where leaders and community members from
around the province would travel by fishing boat, train, and steamship to assemble with local
First Nations. They would socialize, share ideas, organize resistance efforts—even when
against the law—and appeal to governments and royal representatives. Through cultural
practices like brass bands and parades, they would play a prominent role in public events.

The Promise of the Crown: 1906 Delegation + Coast Salish Regalia in Public Spaces

Documentary Excerpt: 11:18-16:26 (5 min)

Archival Image: Front page of The Graphic: An
lllustrated Weekly Newspaper showing Sa7plek —Chief
Joe Capilano and Chief Charley Tsulpi'multw. London
UK, August 1906. Photographer unidentified. North
Vancouver Archives, Key 23693, Inventory 1906-5.

Dive Deeper question: WWhat was the significance of
how the members of this delegation were dressed?

Background: The Promise of the Crown

In 1763, King George Il issued the Royal Proclamation,
asserting North America as British territory, while
prohibiting settlers from claiming First Nations lands
without consent of the Crown. In this way it recognized
the continuous existence of Indigenous land rights.

As the colony of British Columbia was established, this obligation was largely ignored. The
result was the large-scale appropriation of lands. Barred from voting, representation in
government, or seeking justice through the courts, First Nations found themselves increasingly
oppressed. Leaders chose to bypass Canadian authorities. They appealed directly to the British
Crown to uphold its promise and remedy the unresolved land issue.

A pivotal event took place in 1906 when the Skwxwi7mesh chief, Sa7plek—Joe Capilano, led
a delegation to London to meet with King Edward VII. The strategic and highly publicized
expedition set land claims on the political agenda for the century to come.
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McKenna-McBride Land Commission
1 Documentary Excerpt: 17:16-22:38 (5 min)

Archival Image: Chiefs Johnny x"ayx"aysalaq and Jack
Stogan ¢samlenax” stand by the decorated Catechism
~ ¥ Hall during the McKenna-McBride Commission hearing.
1" ”,; Main Musqueam reserve, Vancouver BC, June 1913.
b L | Photographer unidentified. Royal British Columbia
,:‘if“ Museum, PN12374.

Vi)
.| Dive Deeper question: What was the significance of the
£ & house posts, and how did their meaning change?

Background: The Indian Act + Indigenous Action

"% Since becoming law in 1876, the Indian Act has regulated
| Indigenous peoples’ relationships with the Canadian

© government. It defines who is and isnt an “Indian” in

. the eyes of the state. Dispossession is at the core of this

assimilationist project.

The Act has been amended numerous times but continues to have drastic impacts on distinct
forms of Indigenous governance, spiritual and ceremonial life, and relationship to lands,
waters, and resources.

Historically, First Nations leaders—whose images, actions, and belongings are featured in To
Be Seen, To Be Heard—consistently challenged the provincial and federal governments, as
well as the British Crown, to address their land rights and reserve sizes. Many defended their
territories in front of the McKenna-McBride Royal Commission, held between 1913 and 1916.
Despite such testimonies, the Commission, tasked to resolve the “Indian reserve question” in
British Columbia, altered reserve sizes to the detriment of most First Nations.

This photo depicts Chiefs Johnny x"ayx"ayalaq (left front) and Jack Stogan éssmlenax” (right
front) at the main Musqueam reserve during the McKenna-McBride hearing in June, 1913.
The two house posts were likely displayed to represent inherited ancestral rights—including
sovereignty over land and resources.
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“They were about serious business”: Performances + Parades

Documentary Excerpt: 25:15-33:02 (8 min)

Archival Image: Ktunaxa chiefs at their
encampment on Vancouver Exhibition grounds.
Vancouver BC, 1928. Photo by Stuart Thompson.
City of Vancouver Archives, CVA 99-1796.

Dive Deeper question: What is the significance
of the “gidon”? What does it represent?

Background: To Be Seen, To Be Heard

In 1927, Canada’s Indian Act was amended to prohibit fundraising for First Nations land claims
in British Columbia. This new ruling made it illegal for any Indigenous group to pursue their
land title in the courts. And yet, First Nations continued throughout the province to create
organizations and take actions to push for the recognition of this title.

The following year, a large group of Ktunaxa and Secwepemc chiefs, matriarchs, and their
families travelled to Vancouver from the Interior to take part in the Vancouver Exhibition. They
set up their teepees on the exhibition grounds; they performed their horsemanship skills;

they marched through the city in their distinctive regalia. No doubt they felt acutely the laws
restricting their political actions and cultural rights. But they took part in public spectacle to
access the visibility it offered: to be seen, and to be heard.
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What is “Progress” in the Development of a Nation?

| Documentary Excerpt: 33:02—35:25 (2 min)

*  Archival Image: Coast Salish leaders taking
part in the Western Canada annual air show.
Richmond BC, August 1, 1936. Photographer
unidentified. City of Vancouver Archives
Fonds AM177-F01, 612-171 (Vancouver
Golden Jubilee Society Women's Division).

Dive Deeper question: What did “progress”
look like in Vancouver during the time this
photo was taken, and what was the impact
on Indigenous communities?

Background: Speaking out

Whether through gatherings, parades, or news media, Indigenous leaders have persistently
commanded public attention to speak out for their ancestral rights to the land, their economic
and cultural survival, and their future. First Nations political activism in this province has been
animated by the injustice of dispossession—and by the knowledge that Indigenous territories
remain largely unceded. Indeed, colonial governments broke their own laws to create what is
now British Columbia: few treaties were negotiated here, and Indigenous rights and title were
left unresolved.

Settlement by the British and other Europeans began in earnest by the 1860s, led by a desire
for land and capitalist growth. First Nations were increasingly dispossessed through force
and legislation, their lifeways subject to intensive assimilation efforts. In the face of ongoing
colonialism, however, they were—and continue to be—sovereign nations.
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Declarations of Resistance: First Nations in Vancouver's Jubilee Celebrations

Documentary Excerpt: 42:11-50:11 (8 min)

- - . Archival Image: Skwxwu7mesh and
. Kwakwaka'wakw float in the Diamond
; Jubilee Parade. Vancouver BC, July 1, 1946.
Photographer unidentified. City of Vancouver
> Archives Fonds AMb54-S4-2, 371-34 (Major
James Skitt Matthews Collection).

Dive Deeper question: What was subversive
about wearing regalia and dancing in a parade
at the time this photo was taken?

Background: Going Public

Indigenous involvement in colonial events—such as Dominion Day celebrations, the coronation
of Queen Elizabeth Il in 1953, or the British Columbia centennial in 19586—may seem perplexing.
Why would First Nations choose to celebrate their dispossession and inequality in modern
society?

Hosting royal visitors, staging photo opportunities with famous actors and athletes, or
bestowing an honorary chieftainship on a dignitary—these were not simply performative.
They could also be a way of taking strategic action. Approved by colonial authorities, public
spectacles were an effective means to remain in the public eye—to demonstrate a vital and
modern First Nations presence. They could also be a way of “smuggling in” and carrying
forward outlawed cultural practices. First Nations activists and entertainers alike could gain
support from prominent figures, and openly remind those with power of their accountability.
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Not Simply Performative

Archival Image: Nuu-chah-nulth dancers perform during
B the visit of Princess Elizabeth and Prince Philip. Victoria

| BC, 1951. Photographer unidentified. PA Images, Alamy
G4RCIC.

/] et

Background: A Turning Point

In October, 1951, a group of Nuu-chah-nulth dancers performed at Thunderbird Park, in Victoria,
for Princess Elizabeth and Prince Phillip. The event proved to be an impetus for Nuu-chah-
nulth community members to work together to re-learn the songs and dances that federal laws
had tried to eradicate. Some of the dancers wore headdresses like the one displayed here.
Less than two months earlier, on September 4th, the Potlatch Ban had been quietly dropped
from Canada’s Indian Act. While dancing for royalty had been allowed—even encouraged—
throughout the preceding decades, it was now legal once again to dance for the purpose of
Indigenous ceremony.

The mid-20th century can be seen as a turning point in the Indigenous political-rights struggle.
The Native Brotherhood and Native Sisterhood of British Columbia had, since the early 1930s,
been pursuing equality on multiple fronts: they challenged conscription of First Nations men
in World War Il, criticized the Indian Residential School system while demanding autonomy in
education, and sought better healthcare and the right to vote.

With growing public awareness of the atrocities committed during World War I, human rights
now became central in international policy. Canada, facing increasing scrutiny from within and
abroad, revised the Indian Act in 1951, and simply dropped the Potlatch Ban from legislation.

First Nations were now allowed to organize to pursue land claims and to hire legal counsel—
and in 1960, were granted the right to vote in federal elections. These changes ushered in a
resurgence of cultural practices and political organizing.
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PRERELISTEACTIVITY

Indigenous Heritage + Forming a BC Identity

Documentary Excerpt: 1:00:16—1:03:59 (4 min)

R Archival Image: Totem poles displayed on UBC
'@ Boulevard. Vancouver BC, 1958. Photo by George
E Pickard. UBC Archives, 164. 1-16.

'“_'W? Dive Deeper question: How does the display of these
Wi poles at UBC contribute to cultural erasure?

Background: “Imported from Elsewhere”

In 1954 and 1957, Haida artist Bill Reid took part in joint expeditions of the Royal BC Museum
and UBC to collect Haida poles and pole fragments from ancestral village sites in order to
preserve them in the urban centres of Vancouver and Victoria. The transplanted poles entered
the space of museums—and tourism—as artifacts of a seemingly bygone culture. Though still
connected to the living Haida community, they would now be valued more for their universal
aesthetic qualities and as symbols of a provincial identity.

Shortly after their removal from village sites and relocation to enter UBC's collection, these
Haida poles and pole fragments, alongside Kwakwaka 'wakw and other Northwest Coast
sculptures, were displayed on University Boulevard to celebrate British Columbia’s Centennial
in the summer of 1958.

As described by Musqueam curator Jordan Wilson: “What | see is a clear correlation between
this appropriation that's happening of Indigenous cultural expressions, in an effort to create

a distinct British Columbian identity. You have these posts and poles that come from very
distinct places, families, genealogies—and there's no indication of that. It's been imported from
elsewhere, and in the process has erased Musqueam presence within our own territory.”
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CUDING OESTIONS.

Use this page to brainstorm ideas in response to the following guiding questions. You can write
words, sentences, questions, or sketch your thoughts.

-~ ™~ ~ ™~
7 N 7 N
/ \ / How have Indigenous \
/ Why does \ /" people used public events \
| representation matter? | | and spaces to represent |
\ What's at stake? | \ themselves during times
of colonial oppression?
\ / \ /
N / N /
™~ ~ ™~ -
-~ - = ~
7 N

How do our experiences,
knowledge, and identities
| shape the way we interpret |
images, including archival
\photographs and artwork?/

N /
~ -

~— —
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ANALYZING ARCHIAL IMAGES ™"

Image Title:

1) Source + Context

e Where and when was this photo taken?

e What event does this photo show?

e  Who is in this picture, and who took the photo?

e What was happening in Vancouver, British Columbia and Canada during the period when this
photo was taken? What laws or policies were impacting Indigenous peoples specifically?

2) Look

e What stands out to you in this photo?

e Whoisin the photo? What are they wearing? What are they doing?
e What details do you notice about the activities taking place?

e [sthere anyone or anything that you recognize?

3) Think

e What do you think the people in the photo or thinking, feeling, or experiencing?
e Why are the Indigenous individuals in this photo participating in this event?
e What questions do you have about this event?
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ANALYZING ARCHIVAL IAGES ™~~~

4) To Be Seen, To Be Heard

¢ How did the commentators' perspectives impact your understanding of this image? How did
they confirm or correct your inferences about this photo?

e What were some of the reasons for choices Indigenous people made about their representation
(e.g., what they were wearing, what they were doing) at public events? How did the
commentators describe these intentions?

e Did anything the commentators shared surprise you?

¢ How did the other archival images in this excerptimpact your understanding of this image?

5) Dive Deeper
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N-CLASS RESOURCES

Native Youth Program Podcast

The Native Youth Program is a summer program for Indigenous youth, ages 15 to 18. Running
annually at MOA since 1979, this summer job opportunity is a full training and work experience
that offers Indigenous high school students a chance to explore their identity through art

and culture. The goal is to produce young Indigenous leaders, provide meaningful direction
and mentoring, enhance employment opportunities for Indigenous youth and promote public
understanding of the diversity and richness of Indigenous cultures. As part of their summer
work, the Native Youth Program students create podcast episodes focusing on history,
identity, and self-exploration. Share episodes of the podcast with your students and invite
them to consider how the Native Youth Program participants are representing their identities,
experiences and communities.

e Stream the Native Youth Program Podcast on Spotify:
https://open.spotify.com/show/2HRTB3numvcqréeqsobyEg?si=abee73c6fc904343

Claiming Space: Voices of Urban Aboriginal Youth

Curated by retired MOA Curator Pam Brown in 2014, the Claiming Space: Voices of Urban
Aboriginal Youth exhibition featured original work by over 28 young Indigenous artists, ages
15-25, from across Canada, the United States, Norway and New Zealand. The exhibition’s digital
sourcebook includes artwork from the exhibition, artist statements, and biographies.

e Accessthe sourcebook: http://online.fliphtm!5.com/xkla/rfgz/

The Honour of One is the Honour of All

This virtual sourcebook is produced by the UBC First Nations House of Learning. The Honour
of One is the Honour of Allrecognizes Indigenous individuals who have received an honorary
degree from UBC Vancouver, specifically for their substantial contributions to society at the
provincial, national and/or international level. Invite students to explore this digital publication
and learn more about the featured honourees.

e Access the sourcebook: fnhl.ubc.ca/campus-engagement/honour-of-one
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MUASSRESOURCES ™~

x"maBk“ayam: q"i:[q"al’ ?o k"0a snaweyod ct
Musqueam: giving information about our teachings

Designed as a cross-curricular resource, this teaching kit features a range of community-
authorized resources, activities and information about Musqueam history, language and
culture. This kit includes first-person interviews and quotes with Musqueam community
members offering their knowledge and experience in their own words, as well as contemporary
belongings representing ancestral knowledge for hands-on learning.

e For more information, including how to rent the physical kit, visit
moa.ubc.ca/school-programs/online-resources/#musqueam

e Access the accompanying website: www2.moa.ubc.ca/musqueamteachingkit

MOA App

The MOA App features interviews with artists, knowledge keepers, and curators about
highlights in MOA's galleries. Although intended to enrich an onsite museum visit, the MOA
App can also be accessed offsite. Teachers can share first-person interviews about important
artworks and cultural belongings, right in the classroom.

e Accessthe MOA App: guide.moaubc.yourcultureconnect.com
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SUPERVISNG ADUTS

Teachers,

Please review this information with all of your accompanying adults. These guidelines will help
support an environment for students’ learning and ensure a safe and enjoyable experience at
MOA.

Requirements for Supervising Adults

While MOA volunteers and staff are responsible for delivering programs, supervising adults
accompanying a class are responsible for ensuring students adhere to our behaviour
expectations. Please stay with your student group for the duration of your visit. This includes
when students are in the galleries, the lobby, the MOA Shop, the Cedar Café, and the museum
grounds. It is very exciting to visit somewhere new, and we need your help in assisting students
to participate and behave in a respectful way.

Behaviour Expectations
e Please reinforce the importance of showing respect to the Museum, our volunteers and
staff, other visitors, and our collection.

e Afew objects in the Museum may be touched gently. If an object does not have a sign
indicating that it may be touched, please help us safekeep our important collection by
reminding students to keep their hands to themselves.

e Please ensure students walk while inside the Museum and give space for other visitors.
Running, jumping, and shouting detract from others’ experiences.

e Ifyou spend time outside, please help ensure students do not throw rocks or other items.

¢ Non-flash photography is welcome throughout the Museum. Please refer to the teacher’s
established policy regarding phone use during class time.

e Please be advised that students must be supervised by an adult when visiting the MOA
Shop. Staff may restrict the number of students who can enter the shop at one time.
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SELECTED BC CURRICULUM

CONNECTIONS

Social Studies 9

BIG IDEAS

Disparities in power
alter the balance of
relationships between
individuals and between
societies.

Social Studies 10

BIG IDEAS

Worldviews lead to
different perspectives and

ideas about developments in
Canadian society.

o4

CONTENT

e The continuing effects of imperialism and colonialism
on Indigenous peoples in Canada and around the
world

e Discriminatory policies, attitudes, and historical
wrongs

)& ¢
*6

CONTENT

e Government, First Peoples governance, political
institutions, and ideologies

Historical and
contemporary injustices
challenge the narrative

and identity of Canada as

an inclusive, multicultural
society.

e Discriminatory policies and injustices in Canada and
the world, including residential schools, the head tax,
the Komagata Maru incident, and internments

e Advocacy for human rights, including findings and
recommendations of the Truth and Reconciliation
Commission

Contemporary Indigenous Studies 12

BIG IDEAS

Indigenous peoples
continue to advocate

and assert rights to self-
determination

)& ¢
6

CONTENT

e Factors that sustain and challenge the identities and
worldviews of Indigenous peoples

Reconciliation
requires all colonial
societies to work
together to foster
healing and address
injustices

e Responses to inequities in the relationships of
Indigenous peoples with governments in Canada and
around the world
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SPLECTED BLCURRICULOM ="
CONNECTIONS

BC First Peoples 12

0o 44

BIG IDEAS CONTENT

e Provincial and federal government policies and
practices that have affected, and continue to affect,
the responses of B.C. First Peoples to colonialism

The impact of
contact and colonialism
continues to affect the
political, social, and
economic lives of B.C.
First Peoples.

Cultural expressions
convey the richness,
diversity, and resiliency
of B.C. First Peoples.

¢ Resistance of B.C. First Peoples to colonialism

¢ Role and significance of media in challenging and
supporting the continuity of culture, language, and
self-determination of B.C. First Peoples

Through
self-governance, leadership,
and self-determination, B.C.
First Peoples challenge and
resist Canada's ongoing
colonialism.

Museum of Anthropology at UBC
A place of world arts + cultures August 2026

=
©
>



